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Abstract: 

Teachers and students use Indonesian as a communication tool to 
facilitate productive interactions throughout the daily learning process. 
The author conducted observations of PAUD/TK in Pandeyan Village, 
Maospati District, Magetan Regency. There is a grammar between 
students and teachers during classroom learning that is still not good, 
because it is mixed with local languages or the lack of students' ability to 
speak well. This is caused by the family background of students who use 
local languages as their daily language. Kemala Bhayangkari 59 
Kindergarten and Sosiawati Kindergarten have implemented a learning 
model using picture story media to improve their students' language 
skills, so it is necessary to assess and study the level of success of these 
efforts. Purpose: The purpose of this study is to measure the level of 
Indonesian language skills of students in Pandeyan Village 
Kindergarten, Maospati District, Magetan Regency by implementing a 
learning model with picture story media. Method: This study uses a 
qualitative method with data collection techniques through interviews 
and observations, then presented in the form of words and sentences, 
then discussed, analyzed and described together with relevant theories 
and empirical study results. Results: Both schools have implemented 
illustrated storytelling media in their learning as an effort to improve 
students' language skills. Based on information and observations, 
illustrated storytelling media is able to improve children's language 
skills, but further development is needed with the assistance and 
collaboration of parents at home, especially for children who are 
accustomed to using their regional language or mother tongue at school. 

Keywords: Fun Illustrated Media, Language Skills, Early Childhood 
Education Students.  
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Introduction  

          Early childhood education (ECE) spans from birth to six years of age, as this 

developmental period is critical for ensuring adequate care and sustained attention to 

children (Ariningtyas et al., 2023). Patterns of oral communication occurring among 

students during classroom learning have been a central concern in field-based studies of 

instructional processes, particularly regarding teachers’ appropriate use of Indonesian in 

classroom interactions. Students’ appropriate language use is closely associated with 

politeness values that embody moral principles inherent in social interaction; therefore, 

it constitutes a key focus of observation in the present study. Whether intentional or 

unintentional, every utterance conveys particular meanings. Verbal communication 

represents one of the primary modes through which such engagement is enacted. 

Accordingly, verbal interaction is governed by conventions or politeness norms that 

should be observed in communicative practice (Anggraini, 2025). Moreover, language 

functions as a tool for thinking as well as for self-presentation (Ishak & Awaliah, 2023).  

Children grow and develop rapidly from early childhood. Teachers, parents, 

caregivers, and other adults who interact with children should create stimulating 

environments that enable them to realize their full potential (Muhalisiah & Darmayanti, 

2023). Indonesian, as the national language, functions as a unifying medium within the 

country’s culturally diverse historical context; therefore, its use is of fundamental 

importance. Teachers and educators are expected to consistently model appropriate 

Indonesian usage in classrooms and across the school environment. In time, students 

will acquire Indonesian when teachers use it frequently; nevertheless, gradual 

incorporation of students’ everyday language varieties may also be accommodated as 

part of the learning process (Jadidah et al., 2023). Language variation refers to context- 

and function-sensitive forms of language use that remain aligned with the fundamental 

norms of the language in question (Alimin, 2016). Importantly, all students should be 

able to comprehend the language employed in instruction. When children speak 

Indonesian, they tend to interact more easily with others, communicate more effectively, 

and adapt more readily to their surrounding environment. Consequently, children’s 

everyday functioning and academic success are closely dependent on their language 

development (Handayani, 2023). 

Based on the foregoing, teachers and students use Indonesian as a 

communicative medium to facilitate productive interaction throughout daily 

instructional activities. Beyond fostering reciprocal engagement and ensuring that 

learning content is delivered in accordance with pedagogical principles, Indonesian 

serves as an effective instrument for communication during the teaching–learning 

process (Kurniawati, 2023). Children’s language development is shaped by multiple 

factors, particularly age, environmental conditions, cognitive ability (IQ), socioeconomic 

circumstances, and physical condition (Aisiyah, 2023). Proficiency in Indonesian is not 

acquired merely through rote memorization; likewise, lecturing or one-way explanation 

is insufficient as a primary instructional approach. Preschool-aged children require 

explanation and even guided support during classroom learning because they cannot 

develop language skills solely by sitting and listening to teachers’ explanations (Wahab, 

2022). Language proficiency can be strengthened through practice of accurate and 

appropriate Indonesian conversation and through sustained engagement in language-

based activities (Sari, 2018). As children’s language abilities develop alongside emerging 

literacy skills such as reading and writing they are better able to communicate and to 

understand others’ thoughts and emotions (Hidayati & Chandra, 2023). Conversely, 
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children who experience difficulties in speaking may encounter constraints in learning, 

social participation, and emotional development (Bancin & Nisak, 2024). 

The author conducted observations in early childhood education settings 

(PAUD/TK) in Pandeyan Village, Maospati Sub-district, Magetan Regency, and 

identified shifts in oral communication between learners and teachers during classroom 

instruction. These changes in speaking practices appear to have contributed to a gradual 

erosion of previously upheld ethical values. The hierarchical stratification of teacher–

student relations has become less distinct; patterns of eye contact have changed; vocal 

intonation differs; physical distance has decreased; and the level of familiarity, as well as 

conversational topics, has also shifted. In TK Sosiawati Pandeyan, during Indonesian 

language lessons, the classroom atmosphere was frequently difficult to manage: many 

children engaged in side conversations or displayed disorderly behavior, thereby 

disrupting the learning process. This was partly attributable to some teachers’ continued 

use of local languages or non-standard forms when communicating with students. Such 

communicative practices were intended either to enhance students’ comprehension or to 

build rapport so that learning felt more enjoyable. In contrast, at TK Kemala 

Bhayangkari 59 Pandeyan Maospati, most students were relatively proficient in 

producing appropriate Indonesian. According to Ms. Anis, the principal, the majority of 

children at TK Kemala Bhayangkari 59 are accustomed to using Indonesian at home as 

their primary medium for everyday conversation. Nevertheless, a small number of 

students remain less proficient or have limited vocabulary, which is associated with 

reduced parental accompaniment due to both parents working, resulting in caregiving 

being delegated to grandparents or hired caregivers. 

Language, as an interactional tool, serves three key purposes: communicating 

with others, exploring situations, and persuading others to engage in or refrain from 

particular actions; additionally, it fulfills an entertainment function by providing 

amusement, enjoyment, or emotional satisfaction (Dhenggo & Wahyuningsih, 2023). 

Teachers seek to achieve these aims by using language accurately and effectively so that 

students can model their linguistic behavior. It is widely acknowledged that language 

constitutes a crucial instrument for human communication and education (Mubin & 

Aryanto, 2023). Supporting evidence from other observations indicates that many 

students routinely use inaccurate and non-standard Indonesian in daily life due to 

home-based parenting practices. Lubis, (2024), for instance, reported that kindergarten 

students at TK 101771 Tembung continued to exhibit multiple errors, including the 

tendency to use Indonesian primarily only during Indonesian language lessons, while 

non-standard forms persisted even within the elementary school context. Similarly, 

Idawati & Fatimatuzzahra, (2024) found that teachers used Indonesian predominantly 

in classrooms, whereas outside classroom settings they more frequently relied on local 

languages. 

Findings from Aisyah further revealed that many students at TK Tarlawi 

experienced difficulties understanding instructional content because they could not 

comprehend Indonesian beyond their home language used in everyday communication. 

Accordingly, when delivering educational content, a trilingual strategy becomes 

important. Integrating multiple languages into teaching and learning may create 

additional opportunities for students to enhance their language competence (Aisyah, 

2021). Excessive reliance on local languages in educational environments may hinder the 

optimal development of Indonesian proficiency, despite the substantial cultural value of 

local languages. Consequently, students’ oral and written communication competence in 
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the national language may be adversely affected (Firnandha et al., 2025). 

Students’ limited ability to comprehend formal Indonesian terminology can 

negatively affect learning outcomes and examination performance. Proposed solutions 

include strengthening Indonesian use in the classroom, providing bilingual educational 

training for teachers, and employing Indonesian-based instructional materials. To 

enhance Indonesian proficiency in the home environment, collaboration between 

parents and teachers is essential. At the same time, maintaining local languages without 

undermining Indonesian as the official national language requires a comprehensive 

approach (Inarwati, 2025). 

Communication is a critical factor that motivates students to learn; if teachers 

lack effective communicative competence, students may be less motivated to engage in 

classroom learning. Learning interactions also continue to exhibit phonological errors 

(speech sounds) and orthographic errors relative to the standards of proper and correct 

Indonesian in accordance with PUEBI. Local languages remain in use for teacher–

student communication in classroom settings (Wulandari & Muhroji, 2025). One 

method for improving young children’s language competence is the use of illustrated 

storytelling. Storytelling techniques for preschool-aged children can be delivered 

through various media, including picture books, teacher-guided storytelling, as well as 

cartoons, animations, and 3D entertainment on television; however, picture books are 

among the most commonly used media for classroom storytelling (Afnida & Fitriani, 

2016). 

Illustrated storybooks constitute a highly promising alternative for strengthening 

children’s linguistic abilities. Teachers should recognize that picture-book reading can 

support vocabulary growth, phonological awareness, and letter recognition (Ratnasari & 

Zubaidah, 2019). The preschool period is an optimal time for learning; because 

children’s curiosity is especially high at this stage, it is important to maximize learning 

opportunities to cultivate appropriate language use (Selian et al., 2019). Evidence from 

Fesi Purnama Sari’s study suggests that children’s foundational language abilities, 

particularly speech development, can be enhanced through picture-book media. For 

example, teachers may encourage children to comment on images or story content, 

engage them in discussion, and prompt them to retell picture-book stories, thereby 

supporting children’s language development, especially in speaking (Sari, 2022). Based 

on the author’s observations, both TK Kemala Bhayangkari 59 and TK Sosiawati have 

implemented learning models that utilize illustrated story media. However, Indonesian 

proficiency remains suboptimal in some students because local languages and mother 

tongues continue to dominate peer-to-peer communication as well as communication 

with teachers. To understand conditions and the evaluative function of such 

interventions, assessment and analysis are required so that schools can plan strategies to 

improve children’s language competence. 

On the basis of the preliminary observations and initial review presented above, 

the author considers it necessary to conduct an in-depth study examining the level of 

appropriate Indonesian use among kindergarten learners in Pandeyan Village, Maospati 

Sub-district, Magetan Regency, as part of the implementation of the university’s Tri 

Dharma. This consideration is particularly important in early childhood education 

(TK/PAUD), given the strategic role of Indonesian. Through language, children begin to 

acquire and understand various foundational concepts, and their future academic, socio-

emotional, and social competence is strongly influenced by robust language skills 

(Anggraini, 2025). Storytelling is widely regarded as an effective approach for fostering 
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children’s language development (Akhir et al., 2024). Through the use of illustrated 

storybooks, children are provided opportunities to enhance language competence by 

expanding vocabulary knowledge, particularly in syntactic language skills (Rahmah et 

al., 2024). By engaging with illustrated storybooks that combine textual narratives with 

visual imagery, children’s language competence can be assessed through their ability to 

explain the content of the presented stories (Istiani, 2024). 

The objective of this study is to measure the level of Indonesian language 

competence among kindergarten students in Pandeyan Village, Maospati Sub-district, 

Magetan Regency, through the implementation of a learning model using illustrated 

storybook media. The findings are expected to provide constructive feedback for schools, 

particularly given that some learners still exhibit limited Indonesian vocabulary and do 

not yet demonstrate consistently accurate and appropriate language use. 

 

Methods  

            This study employed interview and observation techniques to collect data within a 

qualitative research design. The key informants were the principals of TK Kemala 

Bhayangkari 59 (Ms. Anis Kurniawati) and TK Sosiawati (Ms. Nety Sri Lestari), both 

located in Pandeyan Village, Maospati Sub-district, Magetan Regency. The interviews 

used open-ended questions to elicit participants’ experiences and perspectives 

concerning the research topic. Subsequently, the data were examined to identify the 

major issues that emerged (Sugiyono, 2019). 

The interview instrument adopted in this study (Lubis, 2024) comprised the following 

aspects: 

1. The level of students’ communicative ability in using correct and fluent Indonesian. 

2. Students’ errors when speaking Indonesian appropriately. 

3. Strategies to strengthen students’ understanding of accurate and appropriate 

Indonesian. 

4. The role of parents in supporting children’s development of correct and appropriate 

Indonesian use. 

5. The influence of illustrated storybook media on the accurate and appropriate use of 

Indonesian. 

The interview findings were derived from the informants’ opinions and responses, 

particularly regarding the correct use of Indonesian when interacting with peers. To 

address the importance of fluent Indonesian for learning, the researcher posed a series 

of questions. The resulting data were then presented in the form of words and sentences, 

followed by discussion, analysis, and interpretation in relation to relevant theory and 

empirical evidence (Arikunto, 2016). 

 

              

             Results  

Sub 1 Students’ Level of Competence 

   The interview questions regarding the Indonesian-speaking ability of TK 

Kemala Bhayangkari 59 students at school—particularly in peer interactions were 

found to be effective. Overall, students demonstrated adequate competence in 

communicating in appropriate Indonesian. This pattern may be explained by the fact 

that most families at TK Kemala Bhayangkari 59 are newcomers affiliated with the 

Indonesian Air Force (TNI-AU). The school environment is surrounded by diverse 

l
k
k
l
l
l
l


                                                                         

 
Page 1326 of 1331 

ethnic groups, and Indonesian is commonly used as the language of everyday 

communication at home. Moreover, because Indonesian is also used across subjects 

beyond the Indonesian language lesson, the use of mother tongues or local languages 

tends to be less frequent. 

In contrast, most students at TK Sosiawati come from long-established local 

families residing in Maospati Sub-district and continue to use local languages or their 

mother tongue in daily life. This family educational context constitutes a key factor 

underlying students’ continued use of local languages in school-based conversations. 

As a consequence, children’s ability to use Indonesian appropriately may be 

constrained by limited vocabulary. 

These findings align with Alimin’s account that language variation may 

emerge among particular groups sharing similar interests or occupational 

backgrounds. Meanwhile, language mixing generally refers to the linguistic diversity 

used by speakers whose language practices do not substantially deviate from their 

mother tongue, given the influence of multiple factors shaping speech events (Alimin, 

2016). Given the students’ diverse backgrounds, the family environment appears to 

encourage communication in Indonesian. This result is consistent with prior research 

indicating that preschool and primary school children who are proficient in 

Indonesian tend to use it habitually in classroom settings, which in turn facilitates 

comprehension of learning materials (Jadidah et al., 2023).  

 

Sub 2 Prevalent Learner Errors 

 Regarding common errors observed across the two schools, students may 

occasionally wish to use a local language when encountering peers from the same 

ethnic background. However, to date, such behavior has not been observed among 

students at TK Kemala Bhayangkari 59. In TK Sosiawati, where most students come 

from long-established local families in Maospati (predominantly Javanese), children 

sometimes tease or joke in Javanese. In these instances, teachers monitor the 

interaction and provide guidance to ensure that students continue to use appropriate 

Indonesian in their conversations. Compared with TK Kemala Bhayangkari 59, TK 

Sosiawati students use Javanese more frequently; those who consistently use 

Indonesian typically do so to maintain politeness or because they are not familiar 

with refined (krama) Javanese pronunciation. 

Children who predominantly speak Indonesian commonly use the pronouns 

saya (“I”) and kamu (“you”) to refer to themselves and others. By contrast, children 

who more often speak Javanese tend to employ more informal or coarse Javanese 

forms when addressing peers and teachers in the classroom environment, both in 

interactions with classmates and with teachers. 

Overall, the frequency of errors in Indonesian use either by students or 

teachers—was minimal, particularly in contexts where students’ families are not 

ethnically Javanese, thereby reducing opportunities for lexical mixing with local 

languages. This finding is consistent with the view that language variation represents 

a linguistic manifestation realized across diverse social contexts in which language 

users interact (Alimin, 2016). The present results also align with prior research 

suggesting that students who are habituated to using Indonesian both inside and 

outside the classroom benefit from improved interactional comprehension. To 

support students in grasping implicit meanings conveyed by teachers and to reduce 

errors, learners should be encouraged to use Indonesian appropriately and accurately 
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across their everyday environments (Kurniawati, 2023). 

 

Sub 3 Strategies to Enhance Learners’ Understanding 

Both informants emphasized that teachers should place greater focus on the 

accurate use of standard Indonesian in accordance with Ejaan Yang 

Disempurnakan (EYD) during classroom instruction, supported by resources such 

as Indonesian dictionaries and other reference books that guide students in 

constructing sentences and speaking effectively using correct Indonesian structures. 

To cultivate students’ communicative habits with peers, teachers consistently 

provide ongoing instruction on how to speak Indonesian properly in everyday 

classroom interactions. Teachers also continuously encourage and guide students 

who are not yet fluent to keep learning Indonesian through various instructional 

approaches, one of which involves the use of illustrated storybooks. 

This approach aligns with the view that teachers should demonstrate fluent 

and appropriate Indonesian, particularly in classroom teaching. Educators have a 

professional responsibility to communicate using correct Indonesian both inside 

and outside the classroom (Idawati & Fatimatuzzahra, 2024). To support children’s 

language development, teachers should emphasize the use of standard Indonesian 

throughout the learning process by employing diverse media and innovative 

instructional models (Krismawati et al., 2024). 

 

Sub 4 The Role of Parents 

Given that many TK Sosiawati students come from long-established local 

families in Maospati (Javanese), language practices in the home environment 

frequently involve the use of local languages, which may then be carried over into 

classroom communication. In contrast, most students at TK Kemala Bhayangkari 59 

use Indonesian both at home and at school. This indicates that home-language 

practices are naturally reproduced in classroom interaction. Over time, such 

conditions may contribute to more passive use of Indonesian among children who 

predominantly rely on local languages. Accordingly, strengthening parental 

involvement can enhance students’ understanding and habitual use of Indonesian. 

Schools provide parents with guidance on how to support their children’s Indonesian 

learning at home. Close collaboration between teachers at school and parents in the 

home environment is therefore essential to help learners use Indonesian 

appropriately and apply it in everyday communication. 

A small proportion of students in both schools were still observed using local 

languages, which may pose potential barriers to educational development. This 

supports the argument that optimal development of Indonesian proficiency can be 

constrained by excessive use of local languages in educational contexts. As a result, 

students’ oral and written competence in the national language may decline 

(Firnandha et al., 2025). Parental support is thus crucial for building children’s 

vocabulary and habituating the correct use of Indonesian. This position is further 

reinforced by the view that Indonesian plays a central role in fostering national 

identity and improving students’ literacy levels. If Indonesian use is not strengthened 

from an early age, children may experience difficulties acquiring adequate language 

skills. In the longer term, this may lead to weak writing ability, limited formal 

communication competence, and poor reading comprehension capacities that are 

essential for higher education. Therefore, systematic efforts are needed to cultivate 
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children’s Indonesian language habits, particularly in multilingual environments 

(Wulandari, 2025). 

 

 

Sub 4 The Impact of Using Illustrated Story Media 

Illustrated story media offers substantial potential for early childhood 

education; however, observations of four key elements across both schools indicate 

that several pedagogical and technical adjustments remain necessary. First, the need 

for technical support during implementation suggests that teachers have not yet fully 

mastered the delivery of this medium. This implies that although picture-story books 

are intended to facilitate learning, educators still have considerable scope for 

improvement. To optimize the use of storybooks in instructional practice, teachers 

need greater competence in presentation techniques and in integrating the medium 

within the intended learning content framework. 

Second, during learning sessions that employed this approach, children 

demonstrated high levels of attention and enthusiasm. This positive response 

indicates that multimodal strategies are effective in capturing children’s interest and 

fostering a more immersive learning environment. By engaging multiple 

communicative channels such as visual cues, auditory input, and bodily movement 

picture story media can enhance comprehension and strengthen engagement among 

young learners through story-based delivery. 

 
Figure 1. Classroom Learning Activities Using Illustrated Storybook Media 

          Further examination of children’s responses and activities indicates that an 

educational game based approach integrated into illustrated storybooks exerts a 

positive influence. Interactive features can be highly engaging, enabling children to 

participate actively in the narrative process rather than remaining passive listeners. 

This aligns with constructivist learning theory, which posits that learners actively 

construct their own knowledge through interaction with their surrounding 

environment. Children’s intrinsic motivation may be enhanced through engaging and 

appropriately challenging game-based learning experiences, which can increase their 

enthusiasm to follow and even to revisit the storyline. However, additional 

observations suggest that some children may attend more to the game mechanics 

than to the substantive elements of the story. This phenomenon underscores the 

critical role of the teacher as a facilitator who can balance playful components with 

cognitive learning objectives, ensuring that enjoyment remains directed toward 

meaningful and comprehensive understanding of the story content. 

         These findings are consistent with prior studies in similar contexts. For example, 

research conducted at RA Al-Hidayah reported that the use of illustrated storybooks 

improved children’s language abilities by helping learners understand how to 

communicate and by expanding their vocabulary repertoire (Muhalisiah & 
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Darmayanti, 2023). Supporting evidence from other work likewise indicates that 

picture-story media whether delivered through printed books or digital formats has a 

significant effect on improving students’ language competence at TK Mayang, 

Pekanbaru City. Learners demonstrated stronger vocabulary mastery and improved 

expressive abilities through more effective communication (Selian et al., 2019). 

       Drawing on the present observations and the results reported in this study, 

illustrated story media appears to possess strong visual appeal that captures 

children’s attention and stimulates creativity. In addition, these stories can 

strengthen children’s confidence in speaking, broaden vocabulary, and provide 

opportunities to practice storytelling techniques. Beyond written text, picture books 

include vivid and engaging illustrations; the integration of text and visuals can 

enhance children’s narrative comprehension, imagination, and lexical development. 

 

Conclusion 

This study found that, across both research sites, some learners still 

demonstrated limited proficiency in using Indonesian appropriately. At TK Kemala 

Bhayangkari 59, most learners were already proficient, largely due to family 

backgrounds in which Indonesian is used as the primary language of everyday 

communication; consequently, children experienced relatively few difficulties 

engaging in formal communication at school. In contrast, most learners at TK 

Sosiawati still required ongoing guidance and instructional support from teachers to 

strengthen their ability to use Indonesian accurately and appropriately. 

Both schools have implemented illustrated story media as part of their 

instructional practices to improve learners’ language development. Based on the 

informants’ accounts and observational findings, picture-story media can enhance 

children’s language abilities; however, further improvement remains necessary 

through parental support and home school collaboration, particularly for children 

who are accustomed to using local languages or mother tongues in their daily 

interactions at school. This study is limited by its reliance on interview and 

observation data and by time constraints. Future research is therefore 

recommended to employ more targeted measures for each dimension of language 

ability using more specialized instruments, in order to produce more selective 

assessments and more optimal, evidence-based solutions. 

 

 

References  

 Afnida, M., & Fitriani, D. (2016). Penggunaan Buku Cerita Bergambar Dalam 

Pengembangan Bahasa Anak Pada TK A Di Banda Aceh. Jurnal Ilmiah Mahasiswa 

Pendidikan Anak Usia Dini, 1(1). 

Aisiyah, S. (2023). Meningkatkan Kemampuan Berbicara Anak Melalui Media Cerita 

Bergambar Di Tk Al Hikmah (Studi anak TK B di TK AL Hikmah Tambakaji, 

Ngaliyan). Universitas Islam Negeri Walisongo. 

Aisyah, S. (2021). Dampak Psikologis Pembelajaran Daring Pada Masa Pandemi Di MIN 1 

Sumenep. Jurnal Pusaka: Media Kajian Dan Pemikiran Islam - LP3M IAI Al 

Qolam, 11(2). 

Akhir, M. H., Tebisi, J. M., Lestari, K. F., & Mulki, Moh. M. (2024). Pengaruh Buku Cerita 

Bergambar Terhadap Perkembangan Bahasa Pada Anak Usia Prasekolah Paud 

Nagaya Sigi. Gudang Jurnal Multidisiplin Ilmu, 2(4). 

k
l


                                                                         

 
Page 1330 of 1331 

Alimin, A. A. (2016). Pemakaian Bahasa Indonesia Siswa Di Sekolah Dasar Negeri 15 

Sempalai Tebas Kabupaten Sambas Kalimantan Barat (Kajian Sosiolinguistik). 

Proceedings International Seminar FoE (Faculty of Education), 1. 

Anggraini, S. (2025). Pentingnya Peran Bahasa Indonesia di Tingkat Sekolah Dasar. 

JUPERAN: Jurnal Pendidikan Dan Pembelajaran, 4(1). 

Arikunto, S. (2016). Prosedur Penelitian Suatu Pendekatan Praktik. Rieneka Cipta. 

Ariningtyas, A., Chasanatun, F., & Afifah, S. N. (2023). Penerapan Penggunaan Buku Cerita 

Bergambar (Komik) Untuk Meningkatkan Kemampuan Berbicara Anak Pada 

Kelompok B. Prosiding SNBK (Seminar Nasional Bimbingan Dan Konseling), 7(1). 

Bancin, I. S. P., & Nisak, L. K. (2024). Upaya Meningkatkan Keterampilan Berbicara Anak 

Usia Dini Melalui Penggunaan Media Buku Cerita Bergambar. Jurnal Pendidikan 

Dan Pengembangan Guru, 1(3). 

Dhenggo, K. F., & Wahyuningsih. (2023). Pengaruh Bahasa Daerah Terhadap Pembelajaran 

Bahasa Indonesia Peserta Didik 3B SDN Gembira. ARemBen : Jurnal Pengabdian 

Multidisiplin, 1(1). 

Firnandha, Dwiutari, A., Desitriani, & Wukungsenggo, Y. (2025). Penguatan Penggunaan 

Bahasa Indonesia Di Lingkungan Multibahasa Pada Siswa SD Negeri 4 Soni. 

Makapande Mengabdi, 1(1). 

Handayani, M. (2023). Penggunaan Buku Cerita Bergambar Dalam Mengembangkan 

Bahasa Anak Usia 3-4 Tahun Pada PAUD Ananda Desa Adirejo Lampung Timur. 

Institut Agama Islam Negeri (IAIN) Metro. 

Hidayati, U., & Chandra, A. (2023). Penggunaan Media Buku Cerita Bergambar Terhadap 

Kemampuan Berbahasa Anak Usia Dini Di KB Gerbang Madu Tangkis. Journal of 

Early Childhood Education Studies, 3(2). 

Idawati, & Fatimatuzzahra. (2024). Analisis Manfaat Penggunaan Bahasa Indonesia Dalam 

Proses Pembelajaran Di Sekolah Dasar. Pendas : Jurnal Ilmiah Pendidikan Dasar, 

9(2). 

Inarwati. (2025). The Impact Of Local Language Usage On Students Proficiency In The 

Indonesian Language At SDN 3 Baroko Baroko Subdistrict Enrekang Regency. 

JARIAH : Jurnal Risalah Addariya, 1(1). 

Ishak, & Awaliah, A. (2023). Analisis Penggunaan Media Cerita Bergambar Dalam 

Meningkatkan Kemampuan Bahasa Anak Usia 4-5 Tahun. EDUCHILD: Jurnal 

Pendidikan Islam Anak Usia Dini, 4(1). 

Istiani, N. (2024). Implementasi Media Buku Cerita Bergambar untuk Menstimulasi 

Kemampuan Menulis Anak Usia Dini. Prosiding SINAU: Seminar Nasional 

Pendidikan Islam Anak Usia Dini. 

Jadidah, I. T., Kiftiah, M., Bela, S., Pratiwi, S., & Hidayanti, F. N. (2023). Analisis Pentingnya 

Menggunakan Bahasa Indonesia Yang Baik Dan Benar Dalam Berkomunikasi 

Dikalangan Anak Usia Sekolah Dasar. JIMR : Journal Of International 

Multidisciplinary Research, 2(1). 

Krismawati, M., Agustina, R., & Sentosa, A. (2024). The Influence of Learning Methods in 

Improving Indonesian Language Proficiency of Children in Tumbang Jalemu 

Elementary School. IJoEd: Indonesian Journal on Education, 1(2). 

Kurniawati, R. (2023). Pengaruh Lingkungan Sekolah Terhadap Penggunaan Bahasa 

Indonesia Dalam Pembiasaan Proses Belajar Peserta Didik Di SD Ngaben Madura. 

MODELING: Jurnal Program Studi PGMI, 10(1). 

Lubis, F. (2024). Analisis Penggunaan Bahasa Indonesia Pada Siswa Sekolah Dasar di SD 

Negeri 101771 Tembung. Jurnal Pendidikan Tambusai, 8(2). 



                                                                         

 
Page 1331 of 1331 

Mubin, M., & Aryanto, S. J. (2023). Pembelajaran Bahasa Indonesia di Sekolah Dasar. Edu 

Cendikia: Jurnal Ilmiah Kependidikan, 3(3). 

Muhalisiah, M., & Darmayanti, A. (2023). Meningkatkan Kemampuan Bahasa Anak Usia 

Dini Melalui Kegiatan Penyediaan Buku Bergambar. Incrementapedia: Jurnal 

Pendidikan Anak Usia Dini, 5(1). 

Rahmah, M. M., Fitri, A. D. S., & Putra, S. P. (2024). Pengaruh Penggunaan Buku Cerita 

Bergambar Terhadap Kemampuan Bahasa Sintaksis Anak Umur 4-5 Tahun di KB & 

RA Palma Kadipiro. EDUKIDS: Jurnal Pertumbuhan, Perkembangan, Dan 

Pendidikan Anak Usia Dini, 22(1). 

Ratnasari, E. M., & Zubaidah, E. (2019). Pengaruh Penggunaan Buku Cerita Bergambar 

Terhadap Kemampuan Berbicara Anak. Scholaria: Jurnal Pendidikan Dan 

Kebudayaan, 9(3). 

Sari, F. P. (2022). Pengembangan Buku Cerita Bergambar Untuk Meningkatkan 

Kemampuan Bahasa Anak Usia 3-4 Tahun Di Paud Hang Tuah Kota Bengkulu. 

Universitas Islam Negeri Fatmawati Sukarno. 

Sari, M. W. (2018). Penggunaan Bahasa Pengantar Guru Dalam Pengembangan 

Kemampuan Berbahasa Anak Didik Di SD Negeri 84 Kota Bengkulu. Institut 

Agama Islam Negeri Bengkulu. 

Selian, W. A., Nurhayati, & Sariah. (2019). Penggunaan Media Buku Cerita Bergambar dalam 

Perkembangan Bahasa Anak. KINDERGARTEN: Journal of Islamic Early 

Childhood Education, 2(2). 

Sugiyono. (2019). Metode Penelitian pendidikan Pendekatan Kuantitatif, Kualitatif, dan 

R&D. Alfabeta. 

Wahab, A. (2022). Upaya Guru Dalam Membiasakan Siswa Menggunakan Bahasa 

Indonesia Di Sekolah Dasar Negeri 88 Lebong. Universitas Islam Negeri 

Fatmawati Sukarno. 

Wulandari, A. N. (2025). Mengutamakan Bahasa Indonesia dibanding Bahasa Asing: Upaya 

Pelestarian dan Penguatan Identitas Bangsa di Lingkungan Sekolah Dasar. Jurnal 

Intelek Insan Cendikia, 2(3). 

Wulandari, N. K., & Muhroji. (2025). Analisis Penggunaan Bahasa Indonesia dalam 

Interaksi Aktivitas Pembelajaran Siswa Sekolah Dasar. ELSE (Elementary School 

Education Journal), 9(1). 

 

 


