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Abstract: 

Ice breaking is one of the pedagogical strategies used to create a conducive 

learning atmosphere and maintain student motivation. This study aims to 

analyze teachers' and students' perceptions of the use of ice breaking in 

learning and its contribution to learning motivation. The study used a 

qualitative descriptive approach conducted at SMA Negeri 2 Kota 

Tanjungbalai, involving 48 teachers and 36 students. Data were collected 

through classroom observation, open and semi-open questionnaires, 

interviews, and supporting documentation, then analyzed using thematic 

descriptive analysis techniques. The results showed that students had a 

positive perception of ice breaking because it created a more relaxed 

learning atmosphere, increased focus, and generated enthusiasm for 

learning. Teachers viewed ice breaking as a classroom management strategy 

that helped maintain student readiness and engagement, although its 

implementation still varied. This study concluded that ice breaking 

contributed positively to learning motivation when planned proportionally 

and adapted to classroom conditions. 

Keywords: Ice Breaking, Teacher Perceptions, Student Perceptions, 

Learning Motivation 

 

Introduction 

A conducive classroom atmosphere is an important factor in supporting the 

success of the teaching and learning process. A positive and comfortable learning 

environment can help students focus their attention, participate actively, and understand 

the learning material more optimally (Widiastuti, Susilo and Nurfinaputri, 2020; 

Cayubit, 2022; Peng, Deng and Jin, 2022; Doyle, 2023; Abidin and Muhammad, 2024; 

Dalimunthe et al., 2024). In the context of learning, learning motivation plays a central 

role because it is directly related to students' interest, involvement, and readiness to 

receive the material (Nadya, Pustika and Indonesia, 2021; Tohir, Learning and Tohir, 

2022; Çebi, 2023; Jalinus and Syaifullah, 2025). However, in practice, teachers often 
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face challenges in the form of decreased student concentration due to boredom, fatigue, 

or academic pressure. These conditions can hinder the effectiveness of learning if not 

addressed with the right pedagogical strategies. Therefore, systematic efforts are needed 

to create a dynamic classroom atmosphere that can maintain students' focus and 

enthusiasm throughout the learning process (Wahab, 2020; Ramzan et al., 2023; Putri, 

R and Qushwa, 2024; Qi, 2024). 

One pedagogical strategy that is widely used to overcome boredom and declining 

student concentration is ice breaking. In the context of learning, ice breaking can be 

defined as a short activity designed to break the ice in the classroom, rebuild focus, and 

increase students' readiness to learn (Sari et al., 2021; Adi F. Mahmud, 2023; Fitria, 

2023; Jaya, 2023; Kasih et al., 2023; Andesti, Nisa and Suriani, 2024; Reffalleo, 2024). 

Ice breaking is not intended as a mere time-filler, but as part of a learning strategy that 

has clear pedagogical objectives. Through the appropriate use of ice breaking, teachers 

can create a smoother transition between one learning activity and another, while also 

fostering more positive interactions within the classroom (Dressel, 2020; Gunawan et 

al., 2023; Jaya, 2023; Shavoun, Adeli and Tehran, 2024). Thus, ice breaking serves as a 

means of supporting student motivation and engagement in learning. 

In learning practice, ice breaking can be applied in various forms and adapted to 

classroom conditions and student characteristics. Ice breaking activities can include 

singing, simple body movements, short games, riddles, or lighthearted humorous 

questions (Padangsidimpuan, no date; Ramadhan, 2020; Akmal, 2022; Zhang, 2024). 

With the development of learning technology, ice breaking can also be done digitally 

through the use of applications such as Wordwall, Educaplay, Wayground, and 

Interactive Flat Panel (IFP)-based media (Adi F. Mahmud, 2023; Fitria, 2023; Jaya, 

2023; Kasih et al., 2023; Kurdi, Soran Mustafa, 2023). Ice breaking is generally carried 

out in a short duration, around three to five minutes, either at the beginning of the 

lesson, in the middle of the lesson when the classroom atmosphere begins to decline, or 

towards the end of the lesson (Padangsidimpuan, no date; Sari et al., 2021; Kurdi, Soran 

Mustafa, 2023; Abidin and Muhammad, 2024; Zhang, 2024). This short but targeted 

application is expected to be able to revive students' focus and motivation to continue the 

learning process more effectively. 

In teaching practice, ice breaking is not always applied uniformly by teachers. Ice 

breaking can be done at the beginning of a lesson to build students' readiness to learn, in 

the middle of a lesson when concentration begins to wane, or at the end of a lesson 

before class is dismissed (Nazelli, 2021; Willingham, 2021; Ladson-Billings, 2022; 

Fletcher, J., Najarro, A., & Yelland, 2023). However, not all teachers use ice breaking 

consistently in every meeting. This difference is influenced by teachers' perceptions of 

the effectiveness of ice breaking and their established teaching habits. Some teachers 

view ice breaking as an important strategy for maintaining a conducive classroom 

atmosphere, while others consider it an additional activity that is not always necessary 

(Adi F. Mahmud, 2023; Kurdi, Soran Mustafa, 2023; Mawardi, Ibnu Hajar, Helmiyadi, 

2024; Shavoun, Adeli and Tehran, 2024). This variation in practice shows that the 

application of ice breaking is highly dependent on each teacher's pedagogical 

understanding and beliefs. 

A number of previous studies have shown that the use of ice breakers in learning 

can contribute positively to learning motivation, student engagement, and a more 

interactive classroom atmosphere. Ice breaking has been reported to help students 

reduce boredom and improve their mental readiness to participate in learning (Sari et 
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al., 2021; Fitria, 2023; Gunawan et al., 2023; Kasih et al., 2023; Ayu, Puspa and Dewi, 

2024). In addition, the role of the teacher is considered to be very decisive in the success 

of ice breaking, both in the selection of activity types and in adjusting to classroom 

conditions (Sari et al., 2021; Adi F. Mahmud, 2023; Fitria, 2023; Jaya, 2023; Kasih et 

al., 2023; Andesti, Nisa and Suriani, 2024). However, most studies still tend to highlight 

the impact of ice breaking from a single perspective, mainly from the perspective of 

students or teachers separately. Research that examines the perceptions of teachers and 

students simultaneously is still relatively limited, so a more comprehensive study is 

needed to understand the effectiveness of ice breaking as a whole. 

This research was conducted at SMA Negeri 2 Kota Tanjungbalai as a local context 

relevant to daily learning practices. This school has 48 teachers involved in learning 

activities and 36 students who were respondents to explore their learning perceptions. In 

practice, teachers at this school have implemented ice breaking in various forms, both 

conventional and digital-based. Conventional ice breaking includes singing, simple 

movements, and light games, while digital ice breaking utilizes learning applications and 

Interactive Flat Panel-based media. This variety of practices provides a rich context for 

examining how ice breaking is perceived and utilized in learning. 

Based on this background, this study aims to analyze teachers' and students' 

perceptions of the use of ice breaking in learning and its relationship to learning 

motivation. Specifically, this study focuses on four main aspects, namely students' 

perceptions of the use of icebreakers in the classroom, teachers' perceptions of the 

function and role of icebreakers, the contribution of icebreakers in stimulating students' 

motivation and enthusiasm for learning, and the factors that influence the effectiveness 

of icebreakers in learning. Through this study, it is hoped that a comprehensive picture 

of the role of icebreakers as a pedagogical strategy in creating a conducive learning 

atmosphere will be obtained. 

Methods  

This study uses a qualitative descriptive approach that aims to describe in depth 

the perceptions and experiences of teachers and students regarding the use of ice 

breaking in the learning process. This approach was chosen because the study focuses on 

the meanings, views, and experiences of the research subjects in the context of real 

learning in the classroom, without involving hypothesis testing or statistical analysis. 

The research was conducted at SMA Negeri 2 Kota Tanjungbalai, involving 48 teachers 

as the main respondents and 36 students as supporting respondents. Teachers were 

involved to explore their perceptions of the function, purpose, and effectiveness of ice 

breaking in learning, while students acted as representatives of learning experiences who 

directly felt the impact of ice breaking in the classroom (Jannah, 2021; Adi F. Mahmud, 

2023; Fitria, 2023; Jaya, 2023; Kurdi, Soran Mustafa, 2023; Mawardi, Ibnu Hajar, 

Helmiyadi, 2024). The selection of respondents was based on their direct involvement in 

the learning process so that the data obtained reflected authentic learning conditions. 

Data collection in this study was carried out using several research instruments, 

namely interview guidelines, open and semi-open questionnaires, observation sheets, 

and supporting documentation. The interview guidelines were used to explore teachers' 

views and experiences in greater depth regarding the use of icebreakers, including the 

objectives of their implementation, types of activities, and obstacles encountered (Fitria, 

2023; Kurdi, Soran Mustafa, 2023; Khoirunnisaa, 2024; Liang, 2024; Reffalleo, 2024; 

Robinson, 2025). Open and semi-open questionnaires were given to teachers and 
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students to obtain written and structured data on their perceptions. Observation sheets 

were used to record the learning situation, the form of ice breaking implementation, and 

student responses during the activity. Supporting documentation in the form of learning 

notes, teaching materials, and recordings of classroom activities were used to 

complement and strengthen the data from observations and interviews. The combination 

of these instruments enabled the researcher to obtain comprehensive and 

complementary data. 

The research procedure began with direct observation of the learning process in 

the classroom to identify the use of ice breaking, the timing of its implementation, the 

types of activities used, and student responses during the activity. Observations were 

conducted systematically over several learning sessions to obtain a consistent and 

representative picture. Next, the researcher distributed open-ended and semi-open-

ended questionnaires to 48 teachers and 36 students to explore their perceptions of the 

purpose, benefits, and effectiveness of ice breaking in learning. After the questionnaires 

were collected, in-depth interviews were conducted with a number of selected teachers 

based on variations in the application of ice breaking, both conventional and digital-

based. The interviews aimed to confirm the findings of the observations and 

questionnaires and to explore the pedagogical reasons behind the selection and 

implementation of ice breakers. In addition, the researcher collected supporting 

documentation in the form of learning notes, activity plans, and evidence of ice breaker 

activities to strengthen and validate the data obtained. 

The data obtained from observations, questionnaires, interviews, and 

documentation were analyzed using thematic descriptive analysis techniques. The initial 

stage of analysis was carried out by grouping the data based on the focus of the study, 

namely teacher perceptions, student perceptions, the contribution of ice breaking to 

learning motivation, and factors that influence the effectiveness of ice breaking. The data 

from the questionnaires and interviews were then coded to identify the main themes, 

similarities, and differences in views among respondents. The observation results were 

used to support and verify the perception data obtained in writing and orally. 

Furthermore, each theme was analyzed descriptively to explain the patterns of practice 

and meanings that emerged in the application of ice breaking in the classroom. Data 

interpretation was carried out contextually by relating the findings to the research 

objectives and research questions, thereby obtaining a comprehensive understanding of 

the role of ice breaking in learning. 

Results and Discussion 

1. Students' Perceptions of the Use of Ice Breaking in Learning 

The results showed that most students had positive perceptions of the use of ice 

breaking in the learning process. Based on questionnaire data and classroom 

observations, students considered ice breaking to be an activity that helped create a more 

relaxed and less stressful learning atmosphere. Ice breaking is considered to be able to 

reduce boredom, especially when learning takes place over a long period of time or the 

material presented requires high concentration (Sari et al., 2021; Fitria, 2023; Gunawan 

et al., 2023; Parlina et al., 2023; Ayu, Puspa and Dewi, 2024). Students also show a more 

active response after ice breaking is carried out, such as being more courageous in asking 

questions, answering teachers' questions, and engaging in class discussions. These 

findings indicate that ice breaking acts as an initial trigger to build students' mental 

readiness before continuing with core learning activities. 
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In addition to creating a more comfortable classroom atmosphere, ice breaking is 

also perceived by students as a strategy that helps increase focus and enthusiasm for 

learning (Fitria, 2023; Gunawan et al., 2023; Parlina et al., 2023). Observations show 

that when ice breaking is done in the middle of learning, students who previously 

appeared passive or inattentive regain interest in the lesson. One student said, “Kalau 

sudah mulai ngantuk atau bosan, terus guru kasih ice breaking, kelas jadi lebih hidup 

lagi dan kami jadi lebih focus.” Another student added, “Ice breaking bikin kami lebih 

semangat, jadi tidak tegang dan lebih siap menerima materi.” These statements show 

that ice breaking not only has an impact on students' emotional state but also helps 

restore their concentration, which may have declined (Sari et al., 2021; Giani et al., 

2022; Gunawan et al., 2023). 

The students' positive perceptions were also evident in the types of icebreakers 

used by teachers. Students said they were more interested in interactive icebreakers, 

whether in the form of short games, simple movements, or digital-based activities 

(Taufiqurrochman, Ahmed and Rana, 2021; Sari and Herawati, 2024). Icebreakers 

involving the use of applications or digital media were considered more interesting 

because they provided a variation from conventional learning. One student said, “Kalau 

ice breaking pakai gim atau kuis, kami jadi lebih senang dan tidak terasa seperti belajar.” 

However, some students also emphasized that the duration of ice breakers should be 

kept short so as not to interfere with learning time. These findings show that, in general, 

students view ice breakers as beneficial activities as long as they are applied 

proportionally and are relevant to the classroom conditions (Gunawan et al., 2023; 

Kurdi, Soran Mustafa, 2023; Sasan, 2023). 

2. Teachers' Perceptions of the Function of Ice Breaking in Learning 

The interview results show that teachers view ice breaking as a pedagogical 

strategy that serves to create a more conducive learning atmosphere and support the 

learning process (Sari et al., 2021; Kurdi, Soran Mustafa, 2023; Shavoun, Adeli and 

Tehran, 2024). The majority of teachers stated that ice breaking is used to reduce 

student boredom, rebuild focus, and prepare students psychologically so that they are 

more ready to receive learning material. One teacher said, “Ice breaking itu penting 

supaya siswa tidak tegang dan lebih siap belajar. Kalau suasana sudah cair, materi lebih 

mudah masuk.” This view shows that teachers do not interpret ice breaking as merely an 

entertainment activity, but as part of classroom management aimed at maintaining the 

effectiveness of learning (Adi F. Mahmud, 2023; Fitria, 2023; Khoirunnisaa, 2024). 

Regarding the timing, teachers revealed that ice breaking can be done flexibly 

according to the classroom conditions. Ice breaking is generally done at the beginning of 

the lesson to build a positive atmosphere, in the middle of the lesson when students' 

concentration begins to decline, or at the end of the lesson before class ends (Adi F. 

Mahmud, 2023; Fitria, 2023). The forms of ice breaking used also vary, ranging from 

simple activities such as body movements, clapping, and light questions, to games and 

short quizzes. One teacher explained, “Biasanya saya pakai ice breaking di tengah 

pelajaran kalau lihat siswa sudah mulai tidak fokus. Cukup sebentar saja, tapi efeknya 

lumayan.” This shows that teachers adjust the use of ice breaking to the needs and 

dynamics of the class (Khoirunnisaa, 2024; Shavoun, Adeli and Tehran, 2024). 

However, this study found differences in teachers' practices and perceptions of 

the effectiveness of icebreakers. Some teachers admitted to regularly using icebreakers 

because they felt they had a positive impact on the atmosphere and student participation 
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(Fitria, 2023; Shavoun, Adeli and Tehran, 2024; Ynot and Senior, 2024). However, there 

were also teachers who rarely used them due to time constraints or concerns that 

icebreakers would reduce the time available for delivering material. One teacher stated, 

“Kadang saya tidak pakai ice breaking karena takut waktunya habis dan materi tidak 

selesai.” These differences in opinion show that the use of ice breakers is greatly 

influenced by each teacher's teaching style, experience, and pedagogical priorities. These 

findings indicate the need for a more uniform understanding of the function of ice 

breakers as part of a learning strategy, rather than as an additional activity separate from 

the learning objectives (Fitria, 2023; Kreijkes and Greatorex, 2024). 

3. The Contribution of Ice Breaking to Learning Motivation 

The results of the study show that ice breaking contributes significantly to 

increasing students' enthusiasm for learning. Classroom observations and student 

responses indicate that ice breaking helps shift the atmosphere from a passive or bored 

state to a more relaxed and enjoyable one (Adi F. Mahmud, 2023; Fitria, 2023; Mawardi, 

Ibnu Hajar, Helmiyadi, 2024; Rahma and Abduh, 2024). When students' emotional state 

is more positive, their readiness to learn increases and they are more open to the 

material being presented. Ice breaking serves as an initial trigger that arouses energy and 

attention, so that students show greater enthusiasm in following further learning 

(Gunawan et al., 2023; Kurdi, Soran Mustafa, 2023). 

In addition to increasing enthusiasm, ice breaking also strengthens student 

engagement in the learning process (Rahma and Abduh, 2024; Shavoun, Adeli and 

Tehran, 2024). Activities that involve movement, interaction, or games encourage active 

participation without feeling pressured. Students become more courageous in expressing 

their opinions, answering questions, and engaging in discussions. This condition is in 

line with the principle of learning motivation, which emphasizes the importance of a 

sense of security, comfort, and active involvement as prerequisites for intrinsic 

motivation (Zajda, 2021; Behavior, Fishbach and Woolley, 2022; Clanton Harpine, 

2024). Thus, ice breaking not only has an impact on the emotional aspect but also 

strengthens students' cognitive and social involvement. 

4. Factors Affecting the Effectiveness and Limitations of Ice Breaking 

The effectiveness of ice breaking is influenced by the teacher's readiness in 

designing and implementing it (Behavior, Fishbach and Woolley, 2022; Adi F. Mahmud, 

2023). Teachers who understand the pedagogical objectives of ice breaking tend to 

choose activities that are relevant to the classroom conditions and learning objectives. 

Conversely, limited readiness and confidence can cause teachers to use ice breaking only 

to a limited extent. The type of ice breaking also has an effect; activities that are simple, 

contextual, and directly involve students are more easily accepted and have a positive 

impact compared to activities that are too complex or less suited to the characteristics of 

the students (Becker, 2021; Dzemydienė, Turskienė and Šileikienė, 2023). 

Factors such as duration, classroom conditions, and supporting media also 

determine the success of icebreakers. Icebreakers that are too long have the potential to 

disrupt the allocation of learning time, while those that are too short and unfocused can 

lose their pedagogical impact (Nyboer, Winters and Faragallah, 2024; Shavoun, Adeli 

and Tehran, 2024; Tehran, Parizad and Taheri, 2025). Findings show that the ideal 

duration is between three and five minutes, adjusted to the dynamics of the class. In 

addition, heterogeneous classroom conditions and the availability of media, both 

conventional and digital influence the choice and effectiveness of activities (Matzavela 



                                                                         

 

  Page 1358 

and Alepis, 2021; Purba, 2021; Yan and Li, 2023). Other constraints include limited 

variety of ideas and concerns about time management. This confirms that ice breaking 

will be effective if it is consciously planned as part of a learning strategy, rather than just 

a spontaneous activity. 

Conclusion 

Based on the results of the study, it can be concluded that the use of ice breaking 

in learning is perceived positively by teachers and students. Ice breaking is seen as 

capable of creating a more conducive classroom atmosphere, increasing focus, and 

encouraging active student involvement during the learning process. Teachers interpret 

ice breaking as part of a classroom management strategy that helps maintain student 

readiness to learn, while students feel its benefits in increasing their enthusiasm and 

comfort in learning. These findings indicate that icebreakers contribute to supporting 

learning motivation when applied proportionally and in accordance with classroom 

conditions. 

Suggestion  

Based on the research findings, the use of icebreakers in learning needs to be 

understood as an integral part of the learning process, not just a side activity. The variety 

of icebreaker forms, adjustments to duration, and teacher readiness in implementing 

them are important factors that influence their effectiveness. The use of ice breaking that 

is consciously and contextually designed has the potential to strengthen a positive 

learning atmosphere and support the sustainability of student learning motivation in 

daily learning activities. 

References  

Abidin, Z. and Muhammad, N. (2024) “Effective Classroom Management as a Quick 
Solution to Improve Student Participation and Motivation in the Learning 
Process,” ZIJED, pp. 88–104. 

Adi F. Mahmud, A.Y.& A.H.S. (2023) “The Implementation of Ice-Breaking Activities 
in English Classroom : A Descriptive Study of the Second-Grade Students ’ 
Perceptions at SMA Al-,” Langua, 6, pp. 108–117. 

Akmal, F. (2022) “USING ICEBREAKER TECHNIQUE TO INCREASE THE 
STUDENTS SPEAKING SKILL OF THE ELEVENTH GRADE AT MAN 1 SULI 
ENGLISH LANGUAGE STUDY PROGRAM TARBIYAH AND TEACHERS 
TRAINING FACULTY STATE ISLAMIC INSTITUTE OF PALOPO USING 
ICEBREAKER TECHNIQUE TO INCREASE THE STUDENTS SPEAKING 
SKILL AT MAN 1 SULI ENGLISH LANGUAGE STUDY PROGRAM STATE 
ISLAMIC INSTITUTE OF PALOPO.” 

Andesti, I.G., Nisa, S. and Suriani, A. (2024) “The Effect of Ice Breaking in Increasing 
Students ’ Learning Motivation in Elementary Schools,” MANDALIKA, 2(2), 
pp. 55–57. Available at: https://doi.org/10.56566/mandalika.v2i2.211. 

Ayu, I., Puspa, M. and Dewi, R. (2024) “The Impact of Ice Breaking Techniques ( 
Brain Gym and Yel-Yel ) on Lowering Learning Boredom,” Health Research 
Journal, 1(6), pp. 198–204. 

Becker, D. (2021) “Advancing digital alumni learning,” (February). 
Behavior, O., Fishbach, A. and Woolley, K. (2022) “The Structure of Intrinsic 

Motivation,” pp. 339–363. 
Cayubit, R.F.O. (2022) “Why learning environment matters? An analysis on how the 

learning environment influences the academic motivation, learning strategies 
and engagement of college students,” Learning Environments Research, 
25(2), pp. 581–599. Available at: https://doi.org/10.1007/s10984-021-09382-



                                                                         

 

  Page 1359 

x. 
Çebi, A. (2023) “How e-learning readiness and motivation affect student interactions 

in distance learning?,” Education and Information Technologies, 28(3), pp. 
2941–2960. Available at: https://doi.org/10.1007/s10639-022-11312-0. 

Clanton Harpine, E. (2024) “Creating an Intrinsically Motivating Learning 
Environment: Promoting Student Engagement and Intrinsic Motivation BT  - 
Service Learning in Higher Education: From Pedagogy to Practice,” in E. 
Clanton Harpine (ed.). Cham: Springer Nature Switzerland, pp. 59–76. 
Available at: https://doi.org/10.1007/978-3-031-51378-7_5. 

Dalimunthe, H.A. et al. (2024) “Building a Supportive Learning Environment : The 
Role of Psychology in Increasing Student Motivation and Engagement,” 
OPSEARCH, 3(4), pp. 934–939. 

Doyle, T. (2023) Helping students learn in a learner-centered environment: A guide 
to facilitating learning in higher education. Taylor & Francis. 

Dressel, D.P. (2020) “Breaking the Ice to Build Relationships: Using Icebreakers to 
Create New Relationships, Promote Emotional Safety, and Incorporate Social 
and Emotional Learning,” Journal of Physical Education, Recreation & 
Dance, 91(5), pp. 51–54. Available at: 
https://doi.org/10.1080/07303084.2020.1739434. 

Dzemydienė, D., Turskienė, S. and Šileikienė, I. (2023) “Development of ICT 
Infrastructure Management Services for Optimization of Administration of 
Educational Institution Activities by Using ITIL-v4,” 11(4), pp. 558–579. 

Fitria, T.N. (2023) “BREAKING THE ICE IN THE CLASSROOM: USING ICE-
BREAKING IN THE TEACHING AND LEARNING PROCESS,” Borneo 
Journal of English Language Education, 5, pp. 23–38. 

Fletcher, J., Najarro, A., & Yelland, H. (Eds. . (2023) Fostering habits of mind in 
today’s students: A new approach to developmental education. Taylor & 
Francis. 

Giani, W.A. et al. (2022) “ASEAN Journal of Community Use of Ice-Breaking 
Methods in Increasing Student Concentration Amid Online Learning During 
COVID-19 Pandemic,” ASEAN Journal of Community Science and Education, 
1(1), pp. 43–50. 

Gunawan, I.I. et al. (2023) “Clap-Breathe-Count : Using Ice- Breaking Ma-Te-Ma-Ti-
Ka to Increase High School Students ’ Learning Motivation,” DPKPM, 1, pp. 
51–57. 

Jalinus, N. and Syaifullah, L. (2025) “The Influence of Motivation , Interest , 
Learning Readiness , and Study Facilities on Vocational Student 
Achievement,” JPPIPA, 11(5), pp. 525–532. Available at: 
https://doi.org/10.29303/jppipa.v11i5.10873. 

Jannah, Q. (2021) “THE EFFECTIVENESS OF ICE BREAKING TO INCREASE 
STUDENTS ’ MO TIVATION IN LEARNING ENGLISH,” 03(01), pp. 31–38. 

Jaya, U.B. (2023) “STUDENTS ’ PERCEPTION TOWARDS THE ROLE OF ICE 
BREAKING ACTIVITIES IN LEARNING ENGLISH AT SENIOR HIGH,” 
Universitas Banten Jaya, 6(2). 

Kasih, F. et al. (2023) “ICE BREKING TO BOOST LEARNING MOTIVATION IN 
STUDENTS,” Human Journal of Community and Public Service, 2(2), pp. 
57–62. 

Khoirunnisaa, T.A. (2024) “TEACHING ENGLISH USING ICE BREAKING TO 
TAIWANESE STUDENTS : EFL TEACHER ’ S EXPERIENCES,” 12(1), pp. 
149–156. 

Kreijkes, P. and Greatorex, J. (2024) “Differential effects of subject- ­ based and 
integrated curriculum approaches on students ’ learning outcomes : A review 
of reviews,” (December 2023), pp. 1–40. Available at: 
https://doi.org/10.1002/rev3.3465. 

Kurdi, Soran Mustafa, R.S.M. (2023) “The Students’ Perception towards the Use of 



                                                                         

 

  Page 1360 

Icebreakers, Warmers, and Energizers in EFL Classrooms: A Tertiary Study 
Soran,” AWEJ, 14(4), pp. 233–251. 

Ladson-Billings, G. (2022) The dreamkeepers: Successful teachers of African 
American children. John wiley & sons. 

Liang, X. (2024) “Using icebreaker questions to improve Chinese students’ 
engagement in transnational education – An action research,” European 
Journal of Education, 59(2), p. e12621. Available at: 
https://doi.org/https://doi.org/10.1111/ejed.12621. 

Matzavela, V. and Alepis, E. (2021) “M-learning in the COVID-19 era : physical vs 
digital class,” Education and Information Technologies, (December 2020), 
pp. 7183–7203. Available at: https://doi.org/10.1007/s10639-021-10572-6. 

Mawardi, Ibnu Hajar, Helmiyadi, T.M. (2024) “STUDENTS ’ PERCEPTIONS ON 
THE IMPLEMENTATION,” Junral Pendidikan Bumi Persada, 3(November), 
pp. 115–124. 

Nadya, Z., Pustika, R. and Indonesia, U.T. (2021) “THE IMPORTANCE OF FAMILY 
MOTIVATION FOR STUDENT TO STUDY ONLINE DURING THE COVID-
19,” JELTL, 2(2), pp. 86–89. 

Nazelli, C. (2021) Understanding pre-service elementary mathematics teacher 
learning in an early lesson study experience. Wayne State University. 

Nyboer,  Jody, Winters,  Tara and Faragallah,  Riham Nady (2024) “‘Something Has 
Changed’ – observations of contemporary studio learners and implications for 
pedagogy,” Arts and Humanities in Higher Education, 24(2), pp. 121–143. 
Available at: https://doi.org/10.1177/14740222241289527. 

Padangsidimpuan, S. (no date) “ANALYZING THE USE OF ICE BREAKER IN 
TEACHING ENGLISH AT LANGUAGE DEVELOPMENT CENTRE OF UIN.” 

Parlina, N. et al. (2023) “Effectiveness of ice breaking digital in online learning to 
improve students’ learning concentration at elementary school,” AIP 
Conference Proceedings, 2621(1), p. 70012. Available at: 
https://doi.org/10.1063/5.0159973. 

Peng, L., Deng, Y. and Jin, S. (2022) “The Evaluation of Active Learning Classrooms : 
Impact of Spatial Factors on Students ’ Learning Experience and Learning 
Engagement,” MDPI [Preprint]. 

Purba, R.A. (2021) “The Effectiveness Combination of Blended Learning and Flipped 
Classroom with Edmodo as a Digital Media Innovation for Learning From 
Home,” 5(3), pp. 434–442. 

Putri, D.F., R, A.H.A. and Qushwa, F.G. (2024) “BEHAVIOUR MANAGEMENT IN 
THE CLASSROOM : IMPROVING THE QUALITY OF EDUCATION 
THROUGH SYSTEMATIC,” FALASIFA, 15(02). 

Qi, J. (2024) “Analyzing the time-series relationship between learning atmosphere, 
negative emotions, and academic engagement in language learners,” 
Innovation in Language Learning and Teaching, pp. 1–18. Available at: 
https://doi.org/10.1080/17501229.2024.2444645. 

Rahma, O.M. and Abduh, M. (2024) “Utilization of Ice Breaking Techniques to 
Reignite Students ’ Engagement in Learning within Elementary Education,” 
13(2), pp. 225–236. Available at: 
https://doi.org/10.24239/pdg.Vol13.Iss2.558. 

Ramadhan, M.Z. (2020) THE USE OF ICE BREAKERS BY PRE-SERVICE 
TEACHERS DURING PEER-TEACHING PRACTICUM IN PRIVATE 
UNIVERSITY. ISLAMIC UNIVERSITY OF INDONESIA YOGYAKARTA. 

Ramzan, M. et al. (2023) “Amplifying Classroom Enjoyment and Cultivating Positive 
Learning Attitudes among ESL Learners,” IRASO, 11(02), pp. 2298–2308. 

Reffalleo, A. (2024) ITS INFLUENCE ON STUDENTS ’ SELF -CONFIDENCE IN. 
STATE INSTITUTE ISLAMIC STUDIES OF CURUP. 

Robinson, R.R. (2025) “IJLI – ISSN: 2833-230X International Journal of Language 
Instruction Vol. 4; No. 1; 2025,” 4(1), pp. 1–19. 



                                                                         

 

  Page 1361 

Sari, K.C. and Herawati, S. (2024) “Exploring the Use of Game-based Ice-breaking 
Activities by English Teachers during the Teaching and Learning Process,” 
JELE, 9(6), pp. 28–42. 

Sari, U.A. et al. (2021) “Improving the Students ’ Learning Concentration Through 
Ice Breaking,” Atlantis Press, 529(Iconetos 2020), pp. 614–619. 

Sasan, J.M. V (2023) “An Exploration of Icebreakers and Their Impact on Student 
Engagement in the Classroom,” SCIENTIFIC JOURNAL, 4(11), pp. 195–206. 

Shavoun, A.H., Adeli, S.H. and Tehran, H.A. (2024) “Fostering Engagement : A 
Review of Icebreakers in Academic Environments,” Med Edu Bull, 5(16), pp. 
949–959. Available at: https://doi.org/10.22034/MEB.2024.495642.1105. 

Taufiqurrochman, R., Ahmed, H. and Rana, S. (2021) “Video-Based Ice Breaker 
Game In The Department of Arabic Language Education,” IJAZ ARABI, 4(3), 
pp. 557–569. Available at: https://doi.org/10.18860/ijazarabi.v4i3.13148. 

Tehran, H.A., Parizad, A. and Taheri, L. (2025) “The Role of Artificial Intelligence in 
Supporting Icebreaking Activities and Communication in Academic Settings : 
A Narrative Review,” 6(17), pp. 1027–1039. Available at: 
https://doi.org/10.22034/MEB.2025.524013.1109. 

Tohir, A., Learning, A. and Tohir, A. (2022) “Learning Interest and Discipline on 
Learning Motivation To cite this article :,” IJEMST [Preprint]. 

Wahab, S. (2020) “Teacher ’ s Performance to Maintain Students ’ Learning 
Enthusiasm in the Online Learning Condition,” JELITA, 1(2), pp. 34–44. 

Widiastuti, K., Susilo, M.J. and Nurfinaputri, H.S. (2020) “How classroom design 
impacts for student learning comfort : Architect perspective on designing 
classrooms,” IJERE, 9(3), pp. 469–477. Available at: 
https://doi.org/10.11591/ijere.v9i3.20566. 

Willingham, D.T. (2021) Why don’t students like school?: A cognitive scientist 
answers questions about how the mind works and what it means for the 
classroom. John Wiley & Sons, 2021. 

Yan, D. and Li, G. (2023) “A Heterogeneity Study on the Effect of Digital Education 
Technology on the Sustainability of Cognitive Ability for Middle School 
Students,” pp. 1–20. 

Ynot, R. and Senior, M. (2024) “The Power of Ice Breaker Activity : Examining the 
Impact of Icebreakers on Student Participation and Engagement in the 
Classroom,” 1(1). 

Zajda, J. (2021) “Motivation in the Classroom: Creating Effective Learning 
Environments BT  - Globalisation and Education Reforms: Creating Effective 
Learning Environments,” in J. Zajda (ed.). Cham: Springer International 
Publishing, pp. 17–34. Available at: https://doi.org/10.1007/978-3-030-
71575-5_2. 

Zhang, W. (2024) “The Effective Use of Musical Ice Breaking Activities,” 5(2), pp. 75–
77. Available at: https://doi.org/10.32629/asc.v5i2.2203. 

 


	Syafaruddin Marpaung1🖂, M. Manugeren2, Jumino Suhadi3, Purwarno4
	Abstract:
	Methods
	Conclusion
	Suggestion

