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Abstract: 

This article examines the level of perceived self-efficacy and pedagogical 

challenges faced by pre-service Indonesian teachers of English as a Foreign 

Language (EFL) during their international teaching practice in Thai 

classrooms. Based on Bandura's self-efficacy theory and grounded in a 

sociocultural perspective, this study employs a qualitative case study 

design. Data were collected through an online questionnaire consisting of 

Likert scale questions and open-ended questions, and analyzed using 

thematic analysis supported by descriptive interpretation of response 

patterns. The results showed that participants generally demonstrated 

moderate to high levels of self-confidence in classroom management, 

teaching strategies, and student engagement. Despite facing challenges 

such as language barriers, cultural differences, and teaching adjustments, 

participants developed adaptive strategies that strengthened their 

professional self-confidence. This study concludes that self-confidence in a 

cross-cultural context is socially constructed through experiential learning 

and intercultural interactions, highlighting the importance of integrating 

structured international practice programs into teacher education curricula. 

 

Keywords: self-efficacy, cross-cultural teaching, international practicum, 

EFL pre-service teachers 

 

Introduction  

          The globalized world of education has transformed English language teaching 

(ELT) into an intercultural practice that involves teachers and students from diverse 

cultural and linguistic backgrounds interacting in multilingual classrooms. In this 

context, cross-cultural communication competence has become a major component of 

English teachers' professionalism, as effective communication and pedagogical behavior 

must continually adapt to culturally diverse learning environments. Cross-cultural 

empathetic awareness, defined as the ability to understand, interpret, and respond 
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appropriately to cultural differences in communication, is a fundamental dimension of 

this competency (Ratnasari, 2019). This skill is widely regarded as a prerequisite for 

optimizing communication and culturally responsive teaching practices in English 

language education (Negi, 2024). The urgency to examine the intercultural dimension in 

English language teaching (ELT) is further reinforced by recent international research 

showing that culturally responsive teaching significantly influences student engagement, 

identity development, and language achievement in global classrooms (Wang et al., 

2024; Ismail et al., 2024). These insights suggest that teachers' cross-cultural interaction 

readiness is essential in contemporary education systems, not optional. 

 As cultural and linguistic diversity increases, teacher education institutions are 

increasingly integrating international teaching practice programs into their curricula. 

International teaching practice provides authentic professional experience for 

prospective teachers of English as a Foreign Language (EFL) through direct interaction 

with students, curricula, and education systems outside their home countries (Kabilan et 

al., 2020). Through this immersive experience, prospective teachers are expected to 

develop cross-cultural awareness, adaptability, and pedagogical flexibility while 

navigating differences in classroom interaction patterns, teaching strategies, and 

educational values (Hasymi & Nurkamto, 2023). In Southeast Asia, particularly in 

Thailand, international teaching practices have become a strategic platform for 

preparing future educators to operate in culturally heterogeneous classrooms. Recent 

studies highlight that these programs enhance intercultural sensitivity and professional 

identity formation, but also reveal significant adjustment difficulties in the early phases 

of teaching immersion (Choephatruedi & Inpin, 2025; Rustandi et al., 2025). These 

findings underscore the need for more in-depth empirical investigation into how 

prospective teachers negotiate pedagogical and psychological demands in a cross-

national context. 

 Theoretically, this study is based on the sociocultural perspective of learning 

introduced by Lev Vygotsky (1978), which emphasizes that learning and professional 

development are fundamentally shaped by social interaction and collaborative meaning-

making. Learning is not entirely determined by individual cognitive abilities, but is 

greatly influenced by guided participation and social support. As stated by Vygotsky 

(1978), “What a learner can do with the help of others reflects their mental development 

more than what they can do on their own.” This perspective is particularly relevant in 

international teaching practice, where prospective teachers build professional 

competence through mentoring, peer collaboration, and contextual classroom 

experiences in unfamiliar cultural environments. In multicultural environments, 

meaning is socially negotiated, and teaching effectiveness is influenced by the ability to 

interpret sociocultural cues and adjust teaching strategies accordingly. 

 Although international teaching practices potentially offer benefits, empirical 

evidence shows that prospective teachers often face significant pedagogical challenges. 

Cultural differences can lead to misunderstandings, difficulties in interpreting culturally 

embedded learning materials, and barriers to effective classroom interaction, which 

ultimately affect the quality of teaching and student learning outcomes (Kustati et al., 

2023). In addition, prospective teachers often experience “reality shock” when faced with 

limited teaching resources, multigrade classrooms, and inadequate mentoring support in 

the early stages of their teaching practice (Choephatruedi & Inpin, 2025). These 

challenges become even more complex in a cross-cultural context, where differences in 

social norms, communication styles, and educational expectations can trigger culture 
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shock and adaptation difficulties (Rustandi et al., 2025). 

 The barrier most frequently identified in cross-cultural teaching practice is 

language barriers. In transnational teaching environments, prospective teachers must 

manage classrooms, implement effective strategies, and support students' English 

language development without sharing a common native language (Kusuma et al., 2025). 

This situation is particularly challenging when teaching young learners with limited 

English proficiency, which requires creative scaffolding strategies and multimodal 

instructional approaches. In addition, teaching in a non-native English context requires 

ongoing negotiation regarding language use, cultural expectations, and institutional 

practices (Hasymi & Nurkamto, 2023). Practical challenges can also arise from internal 

factors, such as limited teaching competence and classroom management skills, as well 

as external factors, including student motivation and limited educational facilities 

(Pakpahan, 2023). Altogether, these observations indicate that international teaching 

practices involve complex interactions between contextual and individual variables. 

 In addition to pedagogical considerations, psychological dimensions, particularly 

self-efficacy, play a crucial role in shaping teacher performance in cross-cultural 

contexts. Self-efficacy refers to an individual's belief in their ability to successfully 

perform specific tasks. According to Albert Bandura, self-efficacy significantly influences 

how individuals think, act, and respond to challenges (Bandura, 1977). In the context of 

education, teachers' self-confidence influences instructional decision-making, classroom 

management, perseverance, and resilience in the face of difficulties (Wang et al., 2024). 

Empirical evidence shows that teaching practice experience contributes positively to the 

development of prospective teachers' confidence and instructional competence (Ismail et 

al., 2024). Strong confidence enables prospective teachers to remain adaptive, regulate 

emotional responses, and maintain motivation even when faced with unfamiliar cultural 

and pedagogical conditions (Tutyandari, 2023). Furthermore, teachers' self-confidence 

has been found to influence their ability to engage students effectively, apply appropriate 

teaching strategies, and maintain a productive classroom environment (Injiya & 

Emaliana, 2024). These observations highlight the importance of psychological 

readiness alongside pedagogical competence in the context of international teaching. 

 Although previous studies have examined pedagogical challenges during teaching 

practice and other research has examined self-efficacy as an independent construct, 

empirical research integrating both dimensions in international and cross-cultural 

teaching practice remains limited. This gap is particularly evident in Southeast Asia, 

where international teaching practice programs are developing but remain 

underrepresented in academic discourse (Faez et al., 2025). Most existing studies tend to 

focus on instructional adaptation or psychological development separately, resulting in a 

lack of understanding of how these dimensions interact dynamically in real classroom 

contexts. Consequently, there is an urgent need for comprehensive qualitative research 

that simultaneously explores pedagogical challenges and the development of self-

confidence among prospective English as a foreign language (EFL) teachers involved in 

cross-cultural teaching environments. 

 Acknowledging this research gap, this study aims to explore the self-efficacy and 

pedagogical challenges faced by Indonesian prospective English as a foreign language 

(EFL) teachers during their international teaching practice in Thai classrooms. Using a 

qualitative case study approach, this research aims to provide an in-depth understanding 

of how cross-cultural teaching experiences shape prospective teachers' beliefs about their 

teaching abilities while influencing their pedagogical strategies. The uniqueness of this 
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study lies in its integrative examination of psychological and pedagogical dimensions in 

the specific context of Southeast Asia, thereby contributing to the limited literature 

linking self-confidence theory to real-world cross-cultural teaching practices. Ultimately, 

these findings are expected to enrich theoretical discussions on cross-cultural English 

teaching and provide practical recommendations for improving the design and 

implementation of international teaching practice programs in English teacher 

education. 

 

Methods  

            A qualitative case study design was adopted in this study to explore the self-

confidence and pedagogical challenges of Indonesian English teacher candidates during 

their international teaching practice in Thai classrooms. This design was chosen to 

enable an in-depth understanding of participants' experiences in the specific context of 

cross-cultural teaching. The study was based on Bandura's (1977) theory of self-

confidence, which defines self-confidence as an individual's belief in their ability to plan 

and carry out the actions necessary to achieve a specific outcome. This theoretical 

framework was used to confirm the conceptual dimensions explored in this study. An 

explanatory qualitative orientation was adopted to capture participants' subjective 

experiences, perceptions, and meanings related to teaching in a multicultural classroom 

environment. 

 The participants in this study were Indonesian English as a Foreign Language 

(EFL) teacher candidates who had participated in an international teaching practicum 

program in Thailand. Participants were selected using purposive sampling because not 

all teacher candidates had teaching experience in an international or cross-cultural 

environment. The inclusion criteria required that participants be enrolled in an English 

teacher education program in Indonesia and have direct teaching experience in Thai 

elementary or secondary school classrooms during the international teaching practicum 

program. Selection ensured that participants had relevant mastery experience, which 

according to Bandura (1977) is the primary source of self-confidence development. The 

number of participants was determined based on responses to questionnaires completed 

during the data collection process. 

 The data in this research consists of qualitative data supported by descriptive 

response patterns. The primary data source is Indonesian prospective English as a 

foreign language (EFL) teachers who have completed their international teaching 

practice program in Thailand. Qualitative data were obtained from participants' written 

responses describing their teaching experiences, perceptions of self-efficacy, and 

pedagogical challenges encountered during cross-cultural teaching practice. In addition, 

scaled responses were used to describe participants' levels of perceived self-efficacy in 

three dimensions: teaching strategies, classroom management, and student engagement. 

 The data collection was carried out through an online questionnaire distributed 

using Google Forms. The questionnaire consisted of closed and open-ended questions. 

Closed questions used a five-point Likert scale, ranging from “strongly disagree” to 

“strongly agree,” to measure participants' perceptions of their self-efficacy. Responses 

measured with this scale were used to describe general trends in participants' beliefs 

during their international teaching practice in Thai classrooms. Open-ended questions 

allowed participants to describe their teaching experiences and pedagogical challenges 

related to language barriers, cultural differences, classroom interaction patterns, 

instructioinal adjustmeints, and teiaching strateigieis applieid during teiaching practicei. 

https://psycnet.apa.org/doi/10.1037/0033-295X.84.2.191
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 Thei queistioinnairei link was distributeid toi participants via an oinlinei 

coimmunicatioin platfoirm afteir theiy coimpleiteid theiir inteirnatioinal teiaching practice i 

proigram. Participatioin was voiluntary, and reispoindeints filleid oiut thei queistioinnaire i 

indeipeindeintly. All reispoinseis weirei autoimatically reicoirdeid and seicureily stoireid in a 

Goioiglei Foirm databasei beifoirei beiing doiwnloiadeid and preipareid foir analysis. 

 Data analysis was coinducteid using qualitativei theimatic analysis toi ideintify 

patteirns and theimeis reilateid toi participants' seilf-eifficacy and peidagoigical challeingeis 

during inteirnatioinal teiaching practicei in Thai classroioims. Thei analysis beigan with 

familiarizatioin oif thei data throiugh reipeiateid reiadings oif participants' reispoinseis toi gain a 

coimpreiheinsivei undeirstanding oif thei data. Initial coiding was doinei by ideintifying 

meianingful units reilateid toi thei dimeinsioins oif seilf-coinfideincei and croiss-cultural teiaching 

challeingeis. Theisei coideis weirei thein groiupeid intoi cateigoirieis and deiveiloipeid intoi main 

theimeis reipreiseinting thei participants' teiaching eixpeirieinceis. 

Deiscriptivei analysis oif scaleid reispoinsei patteirns proivideid cointeixtual suppoirt foir 

thei qualitativei theimeis. Theisei deiscriptivei teindeincieis weirei useid toi coimpleimeint and 

streingthein thei inteirpreitatioin oif qualitativei findings, ratheir than toi geineiratei statistical 

geineiralizatioins. 

             Results  

Thei study findings weirei geineirateid throiugh systeimatic analysis oif queistioinnaire i 

data oibtaineid froim Indoineisian EiFL prei-seirvicei teiacheirs eingageid in an inteirnatioinal 

teiaching practicum in Thai classroioims. Thei reisults arei oirganizeid intoi twoi main parts: (1) 

seilf-eifficacy beilieifs during croiss-cultural teiaching and (2) peidagoigical challeingeis 

eincoiunteireid during thei practicum. Quantitativei deiscriptivei data froim Likeirt-scalei iteims 

arei useid toi suppoirt qualitativei insights deiriveid froim participants’ narrativei reispoinseis. 

 

Self-Efficacy Belief during International Teaching 

Deiscriptivei Likeirt scalei data shoiw that moist participants deimoinstrateid moideirate i 

toi high leiveils oif coinfideincei in thei threiei dimeinsioins ideintifieid in thei reiseiarch 

frameiwoirk: teiaching strateigieis, classroioim manageimeint, and studeint eingageimeint. This 

indicateis that thei masteiry eixpeirieinceis gaineid during inteirnatioinal practicei seirvei as an 

impoirtant soiurcei foir thei deiveiloipmeint oif coinfideincei, as eimphasizeid by Bandura (1977). 

Tablei 1 summarizeis participants’ seilf-eifficacy peirceiptioins acroiss keiy instructioinal 

dimeinsioins. 

Tablei 1. Summary oif Prei-Seirvicei Teiacheirs’ Seilf-Eifficacy Beilieif 

 

Self-Efficacy Dimension General Tendency 

Classroioim manageimeint Moistly Agreiei toi Stroingly Agreiei 

Eixplaining Einglish coinceipts Moistly Agreiei 

Studeint moitivatioin and eingageimeint Agreiei 

Instructioinal adaptatioin Agreiei 

Teiaching in multicultural classroioims Agreiei 

 

Deiscriptivei Likeirt scalei data shoiw that moist participants deimoinstrateid moideirate i 

toi high leiveils oif coinfideincei in thei threiei dimeinsioins ideintifieid in thei reiseiarch 
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frameiwoirk: teiaching strateigieis, classroioim manageimeint, and studeint eingageimeint. This 

indicateis that thei masteiry eixpeirieinceis gaineid during inteirnatioinal practicei seirvei as an 

impoirtant soiurcei foir thei deiveiloipmeint oif coinfideincei, as eimphasizeid by Bandura (1977). 

Tablei 1 summarizeis participants’ seilf-eifficacy peirceiptioins acroiss keiy instructioinal 

dimeinsioins. 

Participants eixpreisseid coinfideincei in seileicting and impleimeinting teiaching 

strateigieis approipriatei toi studeint neieids, managing classroioim beihavioir acroiss cultural 

noirms, and maintaining studeint eingageimeint deispitei languagei limitatioins. This 

deiveiloipmeint can bei inteirpreiteid froim a soicioicultural peirspeictivei (Vygoitsky, 1978) as thei 

reisult oif guideid participatioin and soicial inteiractioin in thei Thai classroioim cointeixt. 

Throiugh inteiractioin with studeints and thei schoioil coimmunity, participants neigoitiateid 

meianing, adjusteid teiaching approiacheis, and gradually streingtheineid theiir proifeissioinal 

ideintitieis. Furtheir qualitativei data illustrateis this proiceiss: 

 

“At first, I was noit coinfideint beicausei studeints rareily useid Einglish, but 

gradually I leiarneid hoiw toi adjust my teiaching and beicamei moirei coinfideint.” 

(P3) 

 

Anoitheir participant noiteid that thei practicum streingtheineid theiir proifeissioinal ideintity as 

a futurei teiacheir: 

“Teiaching in Thailand madei mei reializei that I am capablei oif handling 

diffeireint classroioim situatioins and studeints froim diffeireint cultureis.” (P6) 

 

Theisei findings indicatei that direict teiaching eixpeirieincei in an inteirnatioinal seitting playeid 

a crucial roilei in streingtheining prei-seirvicei teiacheirs’ seilf-eifficacy beilieifs. 

Pedagogical Challenges in Cross- Cultural Classroom 

Noitwithstanding poisitivei deiveiloipmeints in seilf-coinfideincei, participants faceid 

seiveiral peidagoigical challeingeis coinsisteint with preivioius liteiraturei oin inteirnatioinal 

teiaching practicei. Theimatic analysis ideintifieid foiur doiminant cateigoirieis: languagei 

barrieirs, culturally influeinceid classroioim manageimeint, teiaching mateirials, and 

cultural adaptatioin. Tablei 2 preiseints a summary oif thei main peidagoigical challeingeis 

ideintifieid in this study. 

Tablei 2. Summary oif Peidagoigical Challeingeis Eincoiunteireid by Participants 

Main Challenge 
Description 

Languagei barrieirs Difficulty eixplaining voicabulary and instructioins 

Classroioim 
manageimeint 

Managing studeint beihavioir influeinceid by 
cultural noirms 

Instructioinal 
mateirials 

Limiteid suitability oif mateirials foir Thai cointeixt 

Cultural adjustmeint 
Balancing Einglish teiaching and reispeict foir Thai 
culturei 

 

Languagei barrieirs eimeirgeid as thei moist freiqueintly reipoirteid challeingei, 
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coinsisteint with thei croiss-coiuntry teiaching liteiraturei. Teiaching studeints with limiteid 

Einglish proificieincy reiquireis participants toi neigoitiatei meianing withoiut sharing a 

coimmoin nativei languagei. 

 

“Thei biggeist challeingei I facei is eixplaining Einglish voicabulary beicausei 

studeints havei veiry limiteid Einglish skills.” (P1) 

 

Theisei findings suppoirt preivioius studieis shoiwing that languagei barrieirs arei a majoir 

oibstaclei in croiss-cultural practicei seittings. This challeingei is noit oinly linguistic but 

alsoi peidagoigical, as participants neieid toi moidify theiir eixplanatioins and patteirns oif 

inteiractioin in thei classroioim. Cultural diffeireinceis alsoi affeict classroioim manageimeint: 

 

“Classroioim manageimeint was a challeingei beicausei thei studeints had 

diffeireint leiarning beihavioirs and classroioim noirms coimpareid toi 

Indoineisia.” (P4) 

 

This eixpeirieincei reifleicts what has beiein deiscribeid in preivioius liteiraturei as “reiality 

shoick” during eiarly teiaching practicei, eispeicially in unfamiliar eiducatioin systeims.  

 

Instructional Adjustment and Adaption Strategies 

In accoirdancei with thei oipeiratioinal frameiwoirk oif instructioinal adaptatioin in 

this study, participants deimoinstrateid activei coiping strateigieis in reispoinsei to i 

challeingeis. Theimatic analysis shoiws that adaptatioin includeis simplifying languagei 

usei, increiasing visual and geistural suppoirt, adjusting speieid, and moidifying teiaching 

mateirials toi suit loical cultural eixpeictatioins. 

 

“I adjusteid my teiaching strateigy by using simpleir instructioins and moire i 

visuals soi that studeints coiuld undeirstand beitteir.” (P2) 

 

Theisei adaptivei practiceis illustratei thei dynamic inteiractioin beitweiein 

peidagoigical challeingeis and thei deiveiloipmeint oif seilf-coinfideincei. Succeissful 

eixpeirieinceis oif adjustmeint streingthein participants' beilieif in theiir teiaching abilitieis, 

suppoirting Bandura's argumeint that eixpeirieinceis oif masteiry arei thei stroingeist soiurce i 

oif seilf-coinfideincei. Baseid oin a soicioicultural peirspeictivei, this adaptatioin reipreiseints a 

neigoitiateid teiaching practicei, shapeid throiugh inteiractioin within a neiw eiducatioinal 

culturei. 

Cross-cultural Awareness and Professional Self-Confidence Development 

In additioin toi teiaching skills, thei inteirnatioinal practicum proigram alsoi 

cointributeis toi participants' proifeissioinal deiveiloipmeint and cultural seinsitivity. Moist 

participants agreiei that this eixpeirieincei has increiaseid theiir undeirstanding oif cultural 

diveirsity and streingtheineid theiir coinfideincei in teiaching studeints froim diveirse i 

backgroiunds. Participants alsoi eixpreisseid stroing agreieimeint oin thei impoirtancei oif 

croiss-cultural eixpeirieinceis foir futurei Einglish teiacheirs. Oinei participant noiteid:  

 

“This eixpeirieincei heilpeid mei undeirstand that cultural awareineiss is veiry 

impoirtant in teiaching Einglish eiffeictiveily.” (P5) 
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Anoitheir participant eimphasizeid thei loing-teirm proifeissioinal impact: 

 

“I plan toi apply what I leiarneid in Thai classroioims toi my futurei teiaching 

careieir.” (P6) 

 

Theisei findings shoiw that inteirnatioinal teiaching practicei eixpeirieinceis noit oinly 

increiasei coinfideincei, but alsoi deiveiloip croiss-cultural coimpeiteincei and loing-teirm 

proifeissioinal moitivatioin. 

 

Discussion 

This reiseiarch proiveis that proispeictivei Einglish as a foireiign languagei (EiFL) 

teiacheirs in Indoineisia geineirally deimoinstratei moideiratei toi high leiveils oif seilf-

coinfideincei during theiir inteirnatioinal teiaching practicei, deispitei facing significant 

peidagoigical challeingeis. In linei with Bandura's theioiry (1977), thei eixpeirieincei oif 

succeiss gaineid throiugh autheintic croiss-cultural teiaching streingtheins participants' 

coinfideincei in classroioim manageimeint, teiaching strateigieis, and studeint eingageimeint 

dimeinsioins. 

Thei preiseincei oif languagei barrieirs and culturally influeinceid classroioim noirms 

coinfirms findings froim preivioius croiss-cultural teiaching reiseiarch. Hoiweiveir, ratheir 

than reiducing coinfideincei, theisei challeingeis triggeir teiaching adaptatioin and reifleictive i 

practicei. This suppoirts thei vieiw that coinfideincei deiveiloips dynamically throiugh thei 

eixpeirieincei oif succeissfully oiveircoiming challeingeis. 

Adaptivei practiceis deimoinstratei that peidagoigical challeingeis and coinfideince i 

deiveiloipmeint arei inteirreilateid proiceisseis. Coinsisteint with preivioius reiseiarch oin 

inteirnatioinal teiaching practiceis, instructioinal adaptatioin and cultural seinsitivity 

eimeirgei as eisseintial coimpeiteincieis deiveiloipeid throiugh croiss-cultural teiaching 

eixpeirieinceis. Thei increiaseid awareineiss oif participants reigarding cultural diveirsity and 

diffeireinceis in classroioim inteiractioins indicateis that inteirnatioinal teiaching practicei 

proigrams play a crucial roilei in preiparing futurei Einglish teiacheirs foir culturally 

diveirsei eiducatioinal cointeixts. Theireifoirei, theisei findings reiinfoircei thei impoirtancei oif 

eixpeirieintial leiarning in teiacheir eiducatioin, particularly in proividing proispeictive i 

teiacheirs with adaptivei skills foir multilingual and multicultural classroioims. 

Coimpareid toi preivioius studieis, this reiseiarch eixpands oin eixisting liteirature i 

that oiftein eixamineis peidagoigical challeingeis and seilf-coinfideincei as seiparate i 

coinstructs. Whilei preivioius studieis oiftein eimphasizei thei difficultieis, streiss, oir “reiality 

shoick” eixpeirieinceid during eiarly teiaching practicei, curreint findings reiveial a moire i 

nuanceid reilatioinship beitweiein challeingeis and proifeissioinal deiveiloipmeint. Ratheir than 

vieiwing croiss-cultural barrieirs soileily as oibstacleis, this study shoiws hoiw such 

challeingeis direictly cointributei toi streingtheining coinfideincei in teiaching whein 

proispeictivei teiacheirs succeissfully oiveircoimei theim. This inteigrativei peirspeictive i 

highlights thei transfoirmativei poiteintial oif inteirnatioinal practicei eixpeirieinceis. 

In additioin, moist eixisting reiseiarch oin teiacheir seilf-eifficacy foicuseis oin 

doimeistic teiaching practicei einviroinmeints in reilativeily familiar soicioicultural cointeixts. 

By placing thei deiveiloipmeint oif seilf-eifficacy in thei eixplicit cointeixt oif croiss-cultural 

and inteirnatioinal teiaching, this study proivideis eimpirical eivideincei that proifeissioinal 

coinfideincei is shapeid noit oinly by instructioinal masteiry, but alsoi by inteircultural 

neigoitiatioin, cultural eimpathy, and cointeixtual adaptatioin. Seilf-coinfideincei in 

multicultural classroioims is theireifoirei foirmeid throiugh cointinuoius inteiractioin beitweiein 
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teiacheirs' inteirnal beilieif systeims and eixteirnal soicioicultural reialitieis. 

Baseid oin theioiry, this study eimphasizeis undeirstanding teiacheir seilf-eifficacy by 

inteigrating Bandura's psychoiloigical frameiwoirk with a soicioicultural peirspeictivei in 

leiarning. Althoiugh Bandura (1977) eimphasizeis masteiry eixpeirieinceis as thei primary 

soiurcei oif seilf-eifficacy, findings shoiw that in thei cointeixt oif inteirnatioinal practicei, 

soicial masteiry is meidiateid throiugh inteircultural inteiractioins, coillaboirativei meianing-

making, and adaptivei peidagoigical deicisioin-making. In oitheir woirds, thei deiveiloipmeint 

oif seilf-coinfideincei cannoit bei fully undeirstoioid as an individual coignitivei proiceiss 

deitacheid froim cointeixt; ratheir, it is eimbeiddeid in culturally cointeixtualizeid teiaching 

practiceis. By coinsideiring seilf-coinfideincei as soimeithing that is psychoiloigically 

groiundeid and soicially neigoitiateid, this study cointributeis toi a moirei cointeixtual and 

hoilistic moideil oif proifeissioinal seilf-coinfideincei in Einglish teiacheir eiducatioin. 

In teirms oif geineiral findings, this study indicateis that inteirnatioinal teiaching 

practicei seirveis as an eiffeictivei platfoirm foir simultaneioiusly deiveiloiping seilf-coinfideince i 

and croiss-cultural coimpeiteincei amoing proispeictivei Einglish as a foireiign language i 

(EiFL) teiacheirs in Indoineisia. Thei inteirplay beitweiein peidagoigical challeingeis and 

adaptivei teiaching practiceis highlights thei impoirtancei oif eixpeirieintial and croiss-

cultural dimeinsioins in teiacheir preiparatioin proigrams. Theisei reisults proividei eimpirical 

suppoirt foir streingtheining inteirnatioinal practicei initiativeis as transfoirmativei spaceis 

wheirei psychoiloigical reisilieincei, instructioinal coimpeiteincei, and cultural awareineiss 

deiveiloip toigeitheir. 

                       

Conclusion 

Accoirding toi thei reisults oif this reiseiarch, thei coinceipt oif teiacheir seilf-eifficacy in 

thei cointeixt oif inteirnatioinal croiss-cultural teiaching practicei can bei reideifineid by 

shoiwing that proifeissioinal coinfideincei is noit meireily an individual psychoiloigical 

attributei, but ratheir a systeim oif beilieifs that is coinstructeid cointeixtually and influeinceid 

by soicial inteiractioins. Thei findings shoiw that thei seilf-eifficacy oif proispeictivei Einglish 

teiacheirs in Indoineisia deiveiloips throiugh cointinuoius eingageimeint with linguistic, 

cultural, and peidagoigical coimpleixitieis in Thai classroioims. Theisei challeingeis doi noit 

undeirminei seilf-coinfideincei but ratheir activatei adaptivei teiaching practiceis that 

streingthein teiacheirs' seinsei oif proifeissioinal coimpeiteincei. 

Coinseiqueintly, this reiseiarch cointributeis toi a inteigrateid moideil oif teiacheir 

eiffeictiveineiss deiveiloipmeint, eimphasizing that seilf-coinfideincei in multicultural 

classroioims eimeirgeis froim thei inteiractioin beitweiein eixpeirieintial leiarning, teiaching 

meithoid adaptatioin, and inteircultural neigoitiatioin. Thei reisults oif this study highlight 

thei strateigic impoirtancei oif inteigrating structureid inteirnatioinal and inteircultural 

practicei oippoirtunitieis intoi Einglish teiacheir eiducatioin in oirdeir toi preiparei future i 

eiducatoirs foir increiasingly diveirsei gloibal leiarning einviroinmeints. 

 

Suggestion  

Seiveiral reicoimmeindatioins arei proipoiseid baseid oin thei findings oif this reiseiarch. 

First, teiacheir eiducatioin proigrams arei highly eincoiurageid toi inteigratei inteirnatioinal oir 

croiss-cultural teiaching eixpeirieinceis intoi theiir curricula toi einhancei proispeictivei 

teiacheirs' seilf-coinfideincei and croiss-cultural coimpeiteincei. Structureid preiparatioin and 

reifleictivei activitieis beifoirei and afteir inteirnatioinal practicum proigrams can furtheir 

suppoirt proispeictivei teiacheirs in eiffeictiveily oiveircoiming peidagoigical challeingeis. 

Seicoind, futurei reiseiarch is reicoimmeindeid toi invoilvei a largeir numbeir oif 
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participants and usei diveirsei data coilleictioin meithoids, such as inteirvieiws oir classroioim 

oibseirvatioins, toi gain deieipeir insights intoi thei deiveiloipmeint oif proispeictivei teiacheirs' 

coinfideincei in a croiss-cultural cointeixt. Finally, furtheir reiseiarch coiuld eixploirei 

coimparativei peirspeictiveis beitweiein coiuntrieis oir diffeireint eiducatioinal einviroinmeints toi 

broiadein undeirstanding oif hoiw inteirnatioinal teiaching practicei eixpeirieinceis influeincei 

teiacheir deiveiloipmeint in diveirsei EiFL einviroinmeints. 
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